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1 Background and Motivation1 Background and Motivation

Mapping Generative AI Literacy in Communication and 
Language Education (2023–2025)

3 Research Questions

1 How has GenAI literacy been studied in 
language education research over the past 
three years (2023–2025)?

2 What outcomes have been reported?

2 Research Questions

Four Primary Research Strands

4 Methods
• PRISMA 
• Databases: LLBA, PsycINFO, ERIC, CMMC
• Search term: “AI literacy”

STUDY SELECTION PROCESS

Identification Records identified through database
searching
(n = 593)

→ Duplicates removed
(n = 107)

↓

Screening Records screened by title
and abstract

(n = 486)
→ Records excluded

(n = 319)

↓

Eligibility Records screened
for eligibility

(n = 173)
→

Records excluded,
with reasons

(n = 101)

↓

Included Studies included for
full coding
(n = 72)

INCLUSION SCOPE

3

Systematic reviews
of AI literacy

Development of 
assessment instruments

Design and evaluation
of instructional
interventions

AI literacy as a 
mediating variable

6 Significance / ImplicationsEmerging patterns for each themes

1 Background and Motivation4 Preliminary Findings

• Core components include technical 
knowledge, critical evaluation, ethics, and 
responsible use. 

• Definitions are increasingly adapted to 
specific language, writing, translation, and 
communication contexts. 

• Many studies remain conceptual, with 
limited empirical validation.

• The majority use quantitative survey 
methods, often developing or validating 
Likert-scale instruments. 

• Domain-specific assessment is still limited 
but growing, especially in L2 writing. 

• AI literacy is treated as an educator 
competency, not only a student 
competency. 

• Interventions predominantly target 
teachers more than students, suggesting 
that professional development is a primary 
concern.

• Findings point to a need for clearer 
training, curriculum guidance, and 
institutional support.

• AI literacy is examined as both an 
instructional outcome and a predictor of other 
outcomes.

• Reported outcomes include knowledge, 
ethical awareness, self-efficacy, 
engagement, emotions, employability, and 
innovation. 

• AI literacy was a main focus of the study. 
• The study was empirical in nature. 
• The study examined AI literacy in one or more of the following 

contexts: 
o language studies, including language learning and teaching;
o education contexts without a specific subject-area focus, 

which may still be relevant to language education; 
o communicative practices, such as business communication or 

journalism.
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• As generative AI (GenAI) tools increasingly 
reshape educational practices and communicative 
norms, GenAI literacy has become a key 
concern for language learners, educators, and 
researchers 
(e.g., Ng et al., 2024; Xu et al., 2025). 

• Despite growing scholarly attention to GenAI 
literacy, the ways in which AI literacy is 
integrated into research design in language 
education remain underexplored. 

• Systematic inquiry is therefore needed to 
understand how AI literacy is conceptualized, 
assessed, and positioned in the study. 


